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THE STRUCTURE OF THE MICROMODULE

1. The Italian education system (... just two slides)

2. The place of intrinsic motivation and enjoyment in the Italian primary school PE 
curriculum

3. Nurturing children and adolescents’ self‐determined motivation in PE

4. Two theories (only a few hints, please check the PRIME‐PETE dropit for more info)

5. What intrinsic motivation is and the three basic needs (Autonomy, Competence, 
Relatedness

6. The motivational climate, task and ego oriented PE

7. Enjoyment in PA and PE

8. A study example: The role of competition in primary PE



Primary Teachers Initial Education at UniBz

 Programme Name: Scienze della Formazione Primaria (SFP)

Bildungswissenschaften für den Primarbereich (BIWI)

 Single‐cycle (5 years) Master Degree to educate Generalist (Classroom) Teachers

 300 ECTS

 10 ECTS for Physical Education

5 ECTS at the 2nd year Didattica del Movimento ‐ Fondamenti (30 hrs lectures and 20 hrs lab)

5 ECTS at the 3rd year Didattica del Movimento ‐ Approfondimenti (30 hrs lectures, 20 hrs lab)



The National Curricula for Primary school

The Curricula for Primary school
(Bozen‐Bolzano Province)



The Curricula for Primary school
(Trento Province)

Nurturing children and adolescents’ self‐determined
motivation in PE and Sport

 What is motivation in PE and Sport practice? 

 Why ismotivation in PE important for 
promoting long‐life Physical Activity (PA)?

 How nurturing children and adolescents’ self‐
determined (intrinsic) motivation in PE?



Teaching Pleasant and Enjoyable
Situations in PE classes,

What can we do?

What motivation is

It is the “why” of our behaviours.

 It should not be considered as a gift or a natural predisposition we cannot work on. 

 Student’s motivation, in fact, only partially depends on the student (his/her 
personality) and it is largely influenced by the social environment and the 
motivational climate created by the teacher.

Motus= movement, impulse that promote a direction 
of the subject toward an object or goal.



Quantity
How much is the pupil/student 
motivated?

Is he/she involved?

Good execution/performance?

Quality
Why is the student motivated?

Is the pupil/student enjoying PE?

Does he/she feel good during PE?

Is he/she motivated to achieve his/her well‐being? 

Does he/she optimise competences for long term 
learning? 

Would he/she like to continue practicing PA outside 
of school and in a life‐long perspective? 



How to Increase Motivation?
1) To increase motivation, teachers should find creative ways to create a 

connection between the learner and the skill to be learned.

2) An effective way is to involve the learner in the process of purpose 
definition.

3) The keys to motivation are the personal relevance and a purposeful 
process.

The Stages for 
Motivational Readiness 
for Change Model
(Transtheoretical Model of 
Behavioural Changes)
(Prochaska & Di Clemente, 1983; Marcus & Forsyth, 
2008)



The Stages of 
Motivational
Readiness for 
Change in PA

(Marcus & Forsyth, 2003)

Stage 5
Making physical activity a habit

Stage 4
Doing enough physical activity

Stage 3
Doing some physical activity

Stage 2
Inactive and thinking about becoming more active

Stage 1
Inactive and not thinking about becoming more active

The Stages of 
Motivational
Readiness for 
Change in PA
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The Stages of 
Motivational
Readiness for 
Change in PA

Self Determination Theory (Deci e Ryan 1985, 2000,2002) 
Why intrinsic motivation can support participation in leisure
time

INTRINSIC 
MOTIVATION
(self‐determined) 

EXTRINSIC 
MOTIVATION

AMOTIVATION
(lack of motivation)

Commitment for FUN (enjoyment, satisfaction, challenge, … )

Commitment because «it is MEANINGFUL for me…» 

NO LEISURE TIME PA

Commitment for PLEASING OTHERS (parents, teachers, …)

Commitment for OBTAINING REWARDS (a good grade) or 
AVOIDING PUNISHMENTS

SEDENTARIETY/
LEISURE TIME INACTIVITY

No commitment because «it is NOT MEANINGFUL for me…» 

LEISURE TIME PA 
PRACTICE



INTRINSIC MOTIVATION refers to those situations where 

people voluntarily commit in activities that are interesting, 
enjoyable and represent learning opportunities, without looking for 
external rewards.
Intrinsically motivated people commit for their own interest, 
pleasure, enjoyment, and for the satisfaction coming from 
participation.
(e.g., for a waterpolo player: «I play beacause I like it»)

EXTRINSIC MOTIVATION is a second type of motivation, people 

commit in an activity because they value the outcomes associated with it. 
These outcomes may include various types of rewards, public 
recognition, appreciation or, on the other hand, avoiding possible 
punishments.
(e.g., «I train hard because the coach will let me play as a regular this Sunday» or «I 

train hard because otherwise the coach will oblige me to push‐up”).

Incentives and rewards can activate extrinsic motivation and lead to good 
results when people have to perform non‐actracting tasks. However, 
extrinsic motivation is not long‐lasting and it is necessary to identify 
intrinsic motivational support strategies.



Lack of sel‐regulation is associated with AMOTIVATION, this is a 
psychological state where people do not experience self‐efficacy nor 
feeling of control over their desired goals.
(e.g., «I do not train, because the coach will never let me play as a regular»)

In this case, people have an external locus of control and do not feel 
capable to regulate themselves and their own behaviours.

BENEFITS OF INTRINSIC MOTIVATION IN PE

It improves: 

 Students’ enjoyment and fun at school;

 Motivation to learn;

 Empathy and care for the others,

 Teamwork skills;

 Willingness to participate in PA in the future.



How to enhance intrinsic motivation in PE?
Self Determination Theory (Deci e Ryan 1985, 2000,02)

COMPETENCE

In every person
there are

three basic needs

Feeling competent in mastering 
the envonriment and perform to 

one’s own capabilities

RELATEDNESS

AUTONOMY 

Feeling able to make decisions, to 
commit in activities chosen

according to one’s own will and not
determined by others

The more these
needs will be 
satisfied, 

the more the 
person will

experience self‐
determined
motivation

The will to interact, to stay 
connected and to care for others

How can teachers support these three
basic needs in their students? 

Just when the environment promotes the person’s 
self‐determination 

(and provides him/her with the possibility to satisfy
basic needs), then the person will have the possibility 
to enhance his/her motivation and develop an unitary 

and integrated sense of self.



How to support student’s AUTONOMY?

Providing autonomy support means to offer a “long‐lasting and consistent 

relationship, where people are able to understand each other, are respectful 

of others’ initiatives, and welcome and encourage the expression of feelings, 

emotions, and suggestions during an activity”.

(Deci et al., 1981 ; Reeve, 2009 )

The teacher understands that his/her demands can have some negative effects, can face
resistance or generate conflicts. He/she is aware that negative feelings are possible and are
related to the assigned task, and should therefore be accepted.

Recognising and accepting negative feelings1

Providing logical and meaningful explanations

The teacher provides explanations to the students in order to help them transform (or
interiorise) something that, in their opinion, it is not worth to be done, in something that
it is worth and deserves their time, commitment and attention.

2

The teacher is aware of students’ desires, needs, and priorities. He/she provides them with
flexible alternatives and help them find ways to adapt the activity in the classroom
according to didactical goals and to personal and motivational resources.

Taking into considerations students’ perspective 
and allowing them to choose3

AUTONOMY SUPPORT



The teacher calmly waits for students’ will and initiative to emerge, and gives them the
time and space they need for learning, experimenting and trying to follow their direction
and their pace.

The teacher uses verbal and non‐verbal communication in order to minimise pressure
(e.g., avoiding «must», «have to», …).

Adopting an informal, uncontrolled and informative language5

Showing patience and allowing students to take the initiative4

AUTONOMY SUPPORT

This video shows an example of how teachers can support autonomy in 
their students in an activity aimed to improve general coordination

https://youtu.be/MmLoSznTACM 



How to support students’ COMPETENCE?
Teaching structure

With teaching structure we refer to the quantity and clarity of information that a 

teacher provides to his/her students with regards to what and how to do, with the 

aim to develop the desired abilities and obtain relevant outcomes.

(Reeve & Cheon, 2014)

Once learning goals have been clearly defined, these should be communicated with clarity
to the students. This in order to give them the possibility to know and understand
expected learning outcomes and what to learn/acquire during PE classes.

The teacher provides enough cues and instructions step‐by‐step and respects students’ 
learning times.

Providing instructions to help the students improve 2

Communicating clear goals 1

COMPETENCE SUPPORT



The teacher plans learning tasks adapted to the students’ diverse ability levels, considering
different needs, and encompassing a variety of learning styles .

The teacher provides constructive feedback and help the students develop their
capabilities and competence, as well as their self‐evaluation.

Giving responsibility and providing constructive feedback4

Planning adapted and individualised learning tasks 3

COMPETENCE SUPPORT

https://www.youtube.com/watch?v=VhZs7Y0LSv4 

This video shows an example of a team sport (Baskin, 
Basket Inclusive) aiming at including all the students in 

the same game



How to support Climate care

Care is defined as “an ensemble of relational practices favouring mutual

recognition, accomplishment, development, protection, and emancipation and 

fostering collectivity, culture and possibilities» 

(Gordon et al., 1996)

The teacher demonstrates carefulness and spends time and effort for listening, helping,
and supporting his/her students.

Developing a student‐centred approach1

Creating a safe learning environment

The teacher is empathetic towards his/her students and recognise and respect them in 
order to transfer important values.

2

Being a model for the students and establishing positive relationships with them, for 
example by using humour in certain cases and have a dialogue about life situations.   

Speaking openly3

RELATEDNESS SUPPORT



In this video, it is shown an example of teacher’ relatedness support to his/her
students

https://www.youtube.com/watch?v=ry1CSJBV3XU

CURRENT 
MOTIVATION

BEHAVIOUR

(Carraro, 2018, adapted from Rheinberg, 2002)

PERSON
(motives, interests)

SITUATION
(potential stimuli)

Motivation is a person’s internal process, 
but the ENVIRONMENT is relevant as it
“impacts” on personal evaluations.

To resume: Motivation can be seen as an intersection
between the person and the environment 



Motivational climate
(Nicholls, 1992; Ames, 1992)

• Focus on personal improvement and skill 
acquisition

• Consideration of the person’s commitment
• Consideration of the person’s progress
• Importance of collaboration with 

classmates 

• Focus on competition
• Blaming for mistakes or poor performances
• Attention to more skillfull students

The motivational climate is determined by attitudes 
and behaviours of relevant adults

Task‐oriented Ego or Performance‐oriented

Impact of motivational climate
(Nicholls, 1992; Ames, 1992)

Task‐oriented

• More enjoyment and satisfaction
• Less pressure and stress
• Intrinsic motivation
• Belief that commitment is a 
determinant of success

(Liujjonen, Telama & Biddle, 1998; Pensgaard & Roberts, 2000)



Some authors support 
the idea of a strong link 
between enjoyment and 
intrinsic motivation, as if  
these are two associated 
or even interchangeable 
constructs.

Motivation & Enjoyment

Recognising
personal 

competence

Enjoyment, 
fun

Enjoyment& Motivation

The keyword 

E N J O Y M E N T



The construct of enjoyment

Enjoyment can be view as a synonym of “amusement”, “entertainment”, 
“pleasure” and it is often associated with “fun”, another word with a similar 
meaning, but this approche is not completely correct.

The construct of enjoyment
refers to a positive emotional 
state associated with pleasant 
feelings, joy and amusement. 
(Robert et al., 2001)

What are fun and enjoyment in PE?

 ENJOYMENT is influenced by positive emotions, intrinsic motivation, 
interest and satisfaction. Enjoyment is not an end in itself, is not simple 
amusement, but comes as a life experience with related feelings, objects, 
actions, people and events.

 FUN has not always been considered as an appropriate outcome of PE 
and physical exercise, but it has been observed how children, 
adolescents, adults and elderly persons mention fun as the main reason 
of positive feelings relating to PA and the most relevant factor for making 
pleasant an activity.



PE is essential for people’s
psychological and physical
development, as it allows to 
achieve fundamental goals 
through students’  active
involvment and participation.

Designing and implementing
enjoyable learning situations 
should be a must in PE (Carraro, 
2020)

Why enjoyment and PE?

“No pain, no gain”
Jane Fonda, Aerobic workout videos, 1982

https://www.youtube.com/watch?v=ottoMhVHZjc

https://www.teatroera.it/evento/palermoteatro‐biondocivillerilo‐siccoeducazione‐fisica‐fondazione‐
pontedera‐teatro/



“An essential determinant of physical

activity is simply the enjoyment of that

activity as perceived by young people”
(Cairney et al., 2012)

Scanlan & Lewthwaite’s model of sport enjoyment

SPORT ENJOYMENT

ACHIEVEMENT‐
ORIENTED

INTRINSIC

EXTRINSIC

NON‐
ACHIEVEMENT‐

ORIENTED

INTRINSIC

ESTRINSIC



INTRINSIC EXTRINSIC

ACHIEVEMENT‐

ORIENTED

Percepetion of high 
competence, control, and 
skills.

Percepetion of competence 
and control determined by 
other people (positive social 
recognition).

NOT‐

ACHIEVEMENT‐

ORIENTED

Perception of movements 
and physical activity, 
feelings, muscular tensions, 
arousal, pleasure for 
competition.

Aspects not related to 
performance, relatedness 
with peers, positive 
relationships with the coach 
and other adults.

IDENTIFYING DETERMINANTS OF ENJOYMENT IN PE
 Age (enjoyment in PA practice may decrease with age)

 Gender (adolescent girls shows a stronger decrease in enjoyment
when compared with boys)

 Perceived competence and skills (greater perceived motor
competence is associated with greater pleasure when practicing PE)

 Type of activity and variety (for example, competitive level, team‐
based or individual activity, inactive times, teacher’s participation, …)

 Motivational climate (a task‐oriented climate, rather than a 
performance‐oriented climate, may favour enjoyment in practicing
PA)



IDENTIFYING BARRIERS OF ENJOYMENT IN PE

 Barriers at school (e.g. concerns related physical appearance 
and body shape, stereotypes, provocations, bullying, lack of 
self‐confidence)

 Barriers outside of school (e.g. limited spare time for 
practicing PA, lack or distance of sport facilities)

The flow model
Why are people spending time and effort in tasks providing 
limited external rewards?

 Autotelic activities (i.e., self‐goal or self‐purpose oriented
activities).

 Importance of intrinsic factors.

 Motivation is higher when individual skills seem to balance 
challenges.

 This balance leads to a flow state characterised by enjoyment 
and involvment towards the task. 

 An imbalance may lead to boredom or anxiety.



Two situations of possible anxiety and boredom during PE classes

This video shows three strategies
for promoting enjoyment during PE classes 

https://youtu.be/‐a‐up_8rouE 



Assessing the effectiveness of strategies for promoting
enjoyable and pleasant activities in PE (1)

Very bad Bad Quite bad Neutral Quite good        Good Very good     

UNPLEASANT PLEASANTHOW DO YOU FEEL?

To assess the degree of enjoyment

experienced by your pupils in PE, for 

example after a class or at the end of a 

cycle of lessons, you can use the 

Physical Activity Enjoyment Scale 

(PACES).

Assessing the effectiveness of 
strategies for promoting
enjoyment in PE (2)



Assessing enjoyment in PA

The Physical Activity Enjoyment Scale (PACES; Kendzierski & DeCarlo 1991; Motl, 
Dishman, Saunders, Dowda, Felton & Pate 2001; Carraro et al., 2008, 2012) is one of the 
most used instruments for the assessment of enjoyment in motor activities.

The PACES consists of two sub‐scales: positive (pros) [item 1, 4, 6, 8, 9, 10, 11, 14, 15] and 
negative feelings (cons) [2, 3, 5, 7, 12, 13, 16].

Scores can be computed considering the two sub‐scales as interdependent or considering 
a total score. In the second case, it is necessary to reverse negative items.

A version of the PACES has been validated for use with children (PACES‐C).

Moreover, short versions of the PACES and the PACES‐C have been developed and 
validated.

ENJOYMENT, the LIFE‐LONG PERSPECTIVE

It is not surprising that people who say they enjoy physical activity are 
those who are and remain most physically active.

Although enjoyment of PA is not directly linked to any specific theory, it is 
consistently related to the decision to practice PA (even in adults), states 
of change and adherence to structured exercise programs.



Including competitive activities within PE classes can lead to enjoyment 
and increased motivation for pupils.

Some findings about how competition in PE is perceived by teachers:
 When compared with teachers, university students believe competitive 
activities in PE are more risky for pupils;

 Having NO‐experience of teaching PE lead to an higher perception of possible 
risks for pupils;

 Men have a higher perception of benefits of competition than women;

 Participants with experience in competitive sports perceive both more 
benefits and less risks than participants with no‐experience (Carraro, Romanato

and Santi, in preparation).

OUR RECENT STUDIES ON COMPETITION IN PRIMARY PE

Differences between 
teachers’ and university students’ beliefs

Benefits Risks

Teachers 3,42 2,70

University students 3,36 3,01
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Benefits and risks of competition in PE
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Differences based on experience in teaching PE

Benefits Risks

Teachers 3,41 2,68

University students 3,41 2,91
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Differences between men and women beliefs

Benefits Risks

Men 3,72 2,65

Women 3,37 2,79
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Differences based on
experience in competitive sports (yes/no)

Benefits Risks

Sport experience 3,45 2,72

NO‐Sport experience 3,34 2,86
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Benefits and risks of competition in PE

* *

• These findings are related to the personal perception of 
competitive activities in PE, and they are an evidence of how one’s 
personal experience influence our beliefs.

• Other factors influence teacher ability to create a positive 
motivational climate.

• Does the teacher perceive her/himself able to create a positive 
motivational climate? (teacher SE)

• Is the teacher able to develop autonomy, competence and 
relatedness?



A short story and some personal considerations

A personal experience about competence…

When we perceive ourselves as incredibly good at something, how 
does it affect our ability to transfer this perception to other situations? 
(e.g., what if I was incredibly good at basketball and I try to teach 
dancing?)

The concept is: sometimes being skilled at something leads to the 
perception of others being unskilled, and to the frustration of seeing 
pupils not so good as we expect.

AND NOW IT’S YOUR TIME!

 With your team create and propose to the other PRIME‐PETE participants an 
enjoyment‐based activity;

 Reference age is 6 to 11, 1st to 5th grade of Italian Primary school;

 45 minutes to prepare the activity, 20 minutes to propose, 20 minutes for final 
feedback.


